
In this issue’s feature lesson plan, you’ll find several poetry terms.
See if you can find them, and others, in the word search below. The

terms may be printed vertically, horizontally, or diagonally.

MM AA RR SS HH AA FF OO RR DD

TT HH EE LL II GG HH TT EE RR SS II DD EE

PPooeettrryy  WWoorrdd  SSeeaarrcchh

Alliteration Assonance Ballad Couplet
Haiku Imagery Kenning Limerick
Metaphor Onomatopoeia Personification Rhyme
Simile Story Verse

Answers on page 26

06-0001 ETF_OFBC_IFBC  12/14/05  4:09 PM  Page 4



(Naturally, the first exercise could be contin-
ued with this exercise as well; however, this
way is more challenging than having to con-
tinue a story that already has a conclusion).

A follow-up for this exercise could be that
the students act out their stories in class. After
acting out a story, they could continue it as a
role-play activity.

Role-plays are useful for providing the
teacher with feedback on how well the stu-
dents learnt the new language (grammar,
vocabulary, etc.). Besides, this activity reduces
Teacher Talking Time and facilitates the
speech of the students. It is generally true that
people are less inhibited to talk when they
have a personality “to hide behind,” so when
they play a role, they tend to forget about the
surrounding circumstances (i.e., the classroom
or the presence of the teacher).

Activity 4
Another interesting (and slightly more com-

plex) exercise is to organise students into groups
and give them a written story with missing
information. First the groups should discuss
what might be missing from the text. Then the
teacher gives them a comic strip version of the
text. They must fill in the blanks in the written
story by describing what they see in the pic-
tures. After that, they are asked to think of
speech and/or thought bubbles for the comic
strip. Naturally, as a follow-up activity, they can
act it out and continue the story as a role-play. 

The variations of these kinds of activities
are almost endless. They can be combined
with other activities, or used as supplementary
material. 

Conclusion

Comic strips are not only for fun in a lan-
guage class, but there are also methodological
reasons for teachers to use them. According to
Oller’s episode hypothesis, a text that has a
story line and a logical structure is easier to
remember and to recall. Comics strips provide
the structure and stimulus to which students
respond, and, as Brown points out, since sto-
ries are universal, students from different cul-
tures can understand their structure and can
identify with the characters (Brown 1994),
which helps them to acquire vocabulary,
grammatical and communicative competence,
and provides them with special cultural
knowledge as well.

References

Brown, H. D. 1994. Teaching by principles: An inter-
active approach to language pedagogy. Upper Sad-
dle River, NJ: Prentice Hall Regents.

Hirvela, A. 1996. Reader-response theory and ELT.
ELT Journal 50 (2): 127–34.

Oller, J. W. 1983. Story writing principles and ESL
teaching. TESOL Quarterly 17 (1): 39–53.

NOÉMI CSABAY teaches English part-time in
Budapest, Hungary. 

26 2 0 0 6 N U M B E R 1 | E N G L I S H T E A C H I N G F O R U M

ANSWERS
POETRY WORD SEARCH

06-0001 ETF_24_27  12/14/05  4:06 PM  Page 26


